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What is academic civic engagement? 
 

Academic civic engagement is the relationship between an academic institution and its community, both 
on-campus and off-campus. To quote from "Service Matters," National Campus Compact, 1996, "higher 
education has a responsibility to develop the next generation of active citizens, and campuses must be good 
citizens in their own communities. When a campus achieves both these aims they are what we call a truly 
'engaged campus.'"  Academic civic engagement involves three main areas: 
 

• Community-Based Learning—Academic work that includes a community as a site for 
observation (and reflection) and community members as subjects for such observation. Examples: 
students in an educational studies course may be asked to observe a public school classroom; 
students in an environmental studies class may visit a local dairy farm and explore question of 
farm production; alternate terms include "field education." 

 
• Community-Based Research—Academic work that uses a community as a site for study and 

community members as subjects for such study. Examples: students in an anthropology class may 
be asked to observe interactions among members of a Carleton sports team; students in a literature 
class may be asked to interview a local senior citizen to construct a memoir. 

 
• Service-Learning—Is both a teaching method and a learning process that combines community 

service and academic learning. It is rooted in academic and focuses on critical thinking, reflective 
thinking, civic responsibility, commitment to the community, personal and career growth, and an 
understanding of larger social issues. It meets a community-identified need and contributes to a 
positive change in the community. 

 
 

Principles of Good Academic Civic Engagement Pedagogy 

Principle 1: Academic Credit is for Learning, Not for Service 
Credit in academic course is assigned to students for the demonstration of academic learning. It should be 
no different in academic civic engagement courses. Academic credit is for academic learning, and 
community service is not academic in nature. Therefore, the credit must be for the performance of service. 
However, when community service is integrated into an academic course, the course credit is assigned for 
both the customary academic learning as well as for the utilization of the community learning. Similarly, 
the student's grade is for quality of learning and not for the quality (or quantity) of service. 

Principle 2: Do Not Compromise Academic Rigor 
Academic standards in a course are based on the challenge that readings, presentations, and assignments 
present to students. These standards ought to be sustained when adding a community service component. 
Though experience-based learning is frequently perceived to be less rigorous than academic learning, 
especially in scholarly circles, we advise against compromising the level of instructor expectation for 
student learning. The additional workload imposed by an academic civic engagement assignment may be 
compensated by additional credit, but not by lowering academic learning expectations. Adding an academic 
civic engagement component, in fact, may enhance the rigor of a course because in addition to having to 
master the academic material, students must also learn how to learn from community experience and merge 
that learning with academic learning, and these are challenging intellectual activities that are commensurate 
with rigorous academic standards. 

Principle 3: Set Learning Goals for Students 
To optimally utilize community service on behalf of the course learning requires more than merely 
directing students to find a service placement. Faculty who are deliberate about establishing criteria for 
selecting community service placements will find that the learning that students extract from their 
respective service experiences will be of better use on behalf of course learning than if placement criteria 
are not established. 



We offer three criteria as essential in all academic civic engagement courses. First, the range of service 
placements ought to be circumscribed by the content of the course; homeless shelters and soup kitchens are 
learning appropriate placements for a course on homelessness, but placements in schools are not. Second, 
the duration of the service must be sufficient to enable the fulfillment of learning goals' a one time two-
hour shift at a hospital will do little for the learning in a course on institutional health care. And, third, the 
specific service activities and service contexts must have the potential to stimulate course-relevant learning; 
filing records in a warehouse may be of service to a school district, but it would offered little to simulate 
learning in a course on elementary school education. 
 
We also offered three guidelines regarding the setting of placement criteria. First, responsibility for 
insuring that placement criteria are established that will enable the best student learning rests with the 
faculty. Second, the learning goals established for the course will be helpful in informing placement 
criteria. And, third, faculty who utilize the volunteer services office on campus or in the community to 
assist with identifying criteria-satisfying community agencies will reduce their start-up labor costs. 

Principle Five: Provide Educationally-South Mechanisms to Harvest the Community Learning 
Learning in any course is realized by the proper mix and level of learning formats and assignments. To 
maximize students' service experiences on behalf of course learning in an academic civic engagement 
course requires more than sound service placements. Course assignments and learning formats must be 
carefully developed to both facilitate the students' learning from their community service experiences as 
well as to enable its use on behalf of course learning. Assigning students to serve at a community agency, 
even a faculty approved one, without any mechanisms in place to harvest the learning therefrom, is 
insufficient to contribute to course learning. Experience, as a learning format, in and of itself, does not 
consummate learning, nor does mere written description of one's service activities. 
 
Learning interventions that instigate critical reflection on and analysis of service experiences are necessary 
to enable community learning to be harvested and to serve as an academic learning enhancer. Therefore, 
discussion, presentations, and journal and paper assignments that provoke analysis of service experiences in 
the context of the course learning and that encourage the blending of the experiential and academic 
learnings are necessary to help insure that the service does not underachieve in its role as an instrument of 
learning. Here, too, the learning goals set for the course will be helpful in informing that course learning 
formats and assignments. 

Principle 6: Provide Supports for Students to Learn How to Harvest the Community Learning 
Harvesting the learning from the community and utilizing it on behalf of course learning are learning 
paradigms for which most students are under-prepared. Faculty can help students realize the potential of 
community learning by either assisting students with the acquisition of skills necessary for gleaning the 
learning from the community, and/or by providing examples of how to successfully do so. An example of 
the former would be to provide instruction on participant-observation skills; an example of the latter would 
be to make accessible a file containing past outstanding student papers and journals to current students in 
the course. 

Principle 7: Minimize the Distinction Between the Student's Community Learning Role and the 
Classroom Learning Role 
Classrooms and communities are very different learning contexts, each requiring students to assume a 
different learner role. Generally, classrooms provide a high level of learning direction, with students 
expected to assume a largely learning-follower role. In contrast, communities provide a low level of 
learning direction, with students expected to assume a largely learning-leader role. Though there is 
compatibility between the level of learning direction and the expected student role within each of these 
learning contexts, there is incompatibility across them. 
 
For students to have to alternative between the learning-follower role in the classroom and the learning-
leader role in the community not only places yet another learning challenge on students but it is 
inconsistent with good pedagogical principles. Just as we do not mix require lectures (high learning-
follower role) with a student-determined reading list (high learning-leader role) in a traditional course, so , 



too, we must not impose conflicting learner role expectations on students in academic civic engagement 
courses. 
 
Therefore, if students are expected to assume a learning-follower role in the classroom, then a mechanism 
is needed that will provide learning direction for the students in the community (e.g. community agency 
staff serving in an adjunct instructor role); otherwise, students will enter the community wearing the 
inappropriate learning-follower hat. Correspondingly, if the students are expected to assume a learning-
leader role in the community, then room must be made in the classroom for student to assume a learning-
leader role; otherwise, students will enter the classroom wearing the inappropriate learning-leader hat. The 
more we can make consistent the student's learning role in the classroom with her/his learning role in the 
community, the better the change that the learning potential within each context will be realized. 

Principle 8: Re-Think the Faculty Instructional Role 
Regardless of whether they assume learning-leader or learning-follower roles in the community, academic 
civic engagement students are acquiring course-relevant information and knowledge from their service 
experiences. At the same time, as we previously acknowledged, student also are being challenged by the 
many new and unfamiliar ways of learning inherent in academic civic engagement. Because students carry 
this new information and these learning challenged back to the classroom, it behooves academic civic 
engagement faculty to reconsider their interpretation of the classroom instructional role. A shift in 
instructor role that would be most compatible with these new learning phenomena would move away from 
information dissemination and move toward learning facilitation and guidance. Exclusive or even primary 
use of the traditional instructional model interferes with the promise of learning fulfillment available in an 
academic civic engagement course. 

Principle 9: Be Prepared for Uncertainty and Variation in Student Learning Outcomes 
In college courses, the learning stimuli and class assignments largely determine student outcomes. This is 
true in academic civic engagement courses too. However, in traditional courses, the learning stimuli are 
constant for all enrolled students; this leads to predictability and homogeneity in student learning outcomes. 
In academic civic engagement courses, the variability in community service placements necessarily leads to 
less certainty and homogeneity in student learning outcomes. Even when academic civic engagement 
students are exposed to the same presentations and the same readings, instructors can expect that the 
context of the class discussion will be less predictable and the content of students papers will be less 
homogeneous than in course without a community assignment. 

Principle 10: Maximize the Community Responsibility Orientation of the Course 
If one of the objectives of an academic civic engagement class is to cultivate students' sense of community 
and social responsibility, then designing course learning formats and assignments that encourage a 
communal rather than an individual learning orientation will contribute to this objective. If learning in a 
course is privatized and tacitly understood as for the advancement of the individual, then we are implicitly 
encouraging a private responsibility mindset; an example would be to assign papers that students write 
individually and that are read only by the instructor. On the other hand, if the learning is shared amongst 
the learners for the benefit of the corporate learning, then we are implicitly encouraging a group 
responsibility mentality; an example would be to share those same student papers with the other students in 
the class. This conveys to the students that they are resources for one another, and this message contributes 
to the building of commitment to the community and civic duty. 
 
By subscribing to the set of 10 pedagogical principles, faculty will find that students' learning from their 
community experience will be optimally utilized on behalf of academic learning, corporate learning, 
developing a commitment to civic responsibility, and providing learning-informed service in the 
community. 

(Adapted from Praxis I: A Faculty Casebook on Community Service Learning, edited by Jeffrey Howard, 1993) 

 



Ethical Issues for the Pedagogies of Civic Engagement 

Voluntary Participation (of community participants) 
• Who has requested/sanctioned projects? 
• Who has been consulted? 
• Who has not been consulted? 
• Who has been coerced? 
• Who can withdraw? 
• Responsibilities with vulnerable populations/those diminished autonomy/capacity? 

 
Informed Consent 

• What information do the community participants and students have? 
• What is the faculty responsibility to ensure that all participants know the time-line, purpose, 

procedures of the project? 
 
No Harm to Participants 
 

• What constitutes harm in service-learning and civic engagement projects? 
• Are participants or students likely to be physically, psychologically, or socially harmed? 
• How could harm come to faculty or to the educational institution? 

 
Capacity 

• What is the capacity of students (in terms of maturity, skill, and knowledge) to perform activities 
expected by instructor and community partner? 

• Do students have enough time to engage in the civic engagement/service learning project? 

Oversight 
• Who will provide orientation, monitoring, and supervision? (faculty, community organization 

staff, consultants?) 
 
Potential for Exploitation 

• Are we exploiting the community for learning purposes or for research purposes? 
• What is reciprocity between campus and community partners? 
• What is a fair exchange? 
• What issues about power and powerlessness are raised? 
• Do we monitor to ensure that our students are not exploited by the community partner 

 
Dangerous Knowledge 

• What happens if students are privy to confidences about suicide, violence, or criminal actions? 
• What if students uncover malfeasance, illegal actions, or discriminatory practices? 

 

Relationships 

• Should students end relationships with agencies and clients when the semester is over? 
• What activities are not acceptable? 
• What are the implications of the academic calendar for bringing closure to projects and continuing 

relationships? 
• What is our responsibility to ensure that needed services are continued? 

Confidentiality and Privacy 



• What responsibilities do we have to ensure confidentiality and privacy? 
• Do community participants know that they are subjects of journals, papers, class presentations, 

and discussions? 
• Should real names or pseudonyms be used? 
• What about identifying data? 
• What is the potential for harm upon upon disclosure? 

 
Dignity and Respect 

• Are faculty responsible for teaching communication skills or empathy along with our discipline 
studies? 

• Should we assume that community partner agencies will teach special skills? 
• Do we assume that students will be prompt, reliable, and respectful or do we emphasize those 

qualities as we introduce the project? 
 
At Carleton: 

• You and the students should consult the Human Subjects Research/Institutional Research Board 
guidelines at: 
http://webapps.acs.carleton.edu/campus/doc/faculty_resources/reserach_with_human_subjects/ for 
general information and suggestions about service-learning projects and to see if an application to 
the IRB is necessary before the project begins 

 
(modified from presentation by Barbara Rich, Associate Professor, School of Social Work, University of Southern Maine) 
 

 
Common Questions about Academic Civic Engagement 

There are numerous resources that can offer assistance in developing an academic civic engagement 
course. 

Where can I find information on other academic civic engagement courses? 
The ACT Center has numerous course syllabi from a variety of disciplines from schools across the nation. 
In addition, this web site will feature many example syllabi, as well as other colleges and university 
websites. 

Who can I talk with about academic civic engagement courses at Carleton? 
It may be helpful to talk with other Carleton faculty who have used service to enhance their classes. Faculty 
names can be found under the "commonly offered courses" section of this website. 

Where else can I find support on campus? 
The Learning and Teaching Center is prepared to support faculty in their endeavors to incorporate service 
into their courses. Mary Savina, Coordinator of the LTC, has researched and had direct experience with 
academic civic engagement and is eager to help other faculty. The ACT Center will also support faculty in 
any way possible. The ACT Coordinator is also knowledgeable about community agencies and has 
collected a library of books and articles addressing academic civic engagement. Also, there are two 
academic civic engagement student coordinators who are more than willing to assist you. These names can 
be found on the contact page of this site. 

Where can I find support off-campus? 
There are many state and national organizations that offer ideas, information, and support for college 
faculty who are utilizing academic civic engagement. A list of such groups can be found on the "additional 
information" page. 

 



One of the first steps to incorporating an academic civic engagement component into an academic 
course is to analyze course objectives. There needs to be a clear connection between the experiential 
component and the learning goals. Here are a few questions that may help in developing the service 
component. 

What are the learning objectives for the class? 

How might an academic civic engagement component enhance the achievements of these objectives? 
In reviewing the course content, how can the community enrich the class? For example, a course focusing 
on the developmentally disabled might work with residents at Laura Baker School. These one-on-one 
relationships would allow students to apply and test their academic knowledge. Another example, a 
hydrology or chemistry course might work on devising a plan to lessen the pollution of the Cannon River. 

Which parts of the class would service enhance? 
Service can be incorporated into the class as a on-time project or as an ongoing project and can address a 
specific topic of the course or relate to the class as a whole. 

How might I incorporate service into my course/syllabus? 
Depending on the amount of time that the service will require, it may be necessary to alter the structure of 
assignments for the class. The service may take the place of a few readings or lab classes. By balancing the 
service with other require work for the class, students are less likely to view the service as an added burden. 

What preparation will the students need in order for the service to be effective and beneficial? 
Students need to understand and be prepared for the service placement. This includes being knowledgeable 
about the agency/organization with which they will be working (who they will be working with, what they 
will be doing) in order to contribute positively to the community site. 

How will I help student to "bridge" their service experiences with course content? 
Reflection techniques such as journals, discussions, and thought papers are useful methods in relating 
service experiences to readings. 

A crucial aspect of academic civic engagement is the reciprocal and equal relationship between the 
community and the class, each learning from the other. Faculty members play a large role in setting the 
tone of the partnership. 

What is needed in the community? 
One of the critical elements of effective academic civic engagement is meaningful service or community 
contact. The service and contact must be valuable and productive so that it fills a true need defined by the 
community. 

Who will be the community partner? 
After brainstorming about how the community could play a role in the course, the next step is to locate 
organizations that deal with issues covered in the course. First, explore connections with agencies and 
people that you already have a relationship with, or ask the ACT staff to recommend sites based on your 
course objectives. A listing of community contacts is available on this website. 

How many sites will be partners? 
Depending on the class size, it may not be feasible to place all students at the same site. It could be 
beneficial to have students working with a variety of organizations. When arranging the placements, 
consider if all the sties are comparable in their relevance to the course, time requirements, and distance 
from campus. 



What are the expectations from the placement? 
By being clear with the community contact about the learning goals of your class, you avoid a situation 
where the work the students are doing is not beneficial to them in the course. 

What is the time frame for the service and community learning? 
It is important to be honest with the agency about the time students will be committing to them. How often 
will student volunteer? Will it be the same time each week? How will the time be arranged--be the student 
or by the agency? Make sure that the agency is aware of the duration of the class. This may constrain what 
students are able to do. For example, given the length of a Carleton term, an agency might be hesitant to 
place the students as one-on-one mentors with young children as the separation at the end would be too 
hard on the children. 

How will the service by monitored? 
After the initial establishment of the partnership, it is vital that you continue to keep in touch with the 
agency/site. By checking in with the agency, you give them an opportunity to let you know if there are any 
problems (students not showing up, not enough work for students, etc.) and you have the opportunity to 
share with them how the service is working in the classroom. This allows you to alter anything that is not 
going well in the beginning, instead of finding out too late. 

Project Assignment Models 

1. Research-Based--groups of students work to solve problems indentified by the community 
2. One-on-One Interaction--students are paired with individuals from agencies (or clients of 

agencies) in mentoring, shadowing and/or conversational relationships 
3. Direct Service--students are placed in agencies where they are assigned specific, daily tasks by 

on-site supervisors 
4. Project-Based--groups of students work on a community project either for an agency or with the 

direction of the faculty leader (examples: conference, art show, radio show, video) 
5. Resource Development--students work individually or in groups designing resources for agencies 

(examples: curricula, manuals, website, brochure) 
6. Teaching Other--students work individually or in groups tutoring others or providing lessons to 

groups 

Assignments should include a reflective component for students and some kind of public dissemination. 

 

Assessment 

How will the service-learning component of your course be evaluated? 

• Demonstration of a skill 
• Assessment of written work 
• Normal course assessment 
• Agency supervisor evaluation 
• Observation of student in simulation 
• Assessment of a product(s) 
• Personal interview 
• Oral presentation 
• Service-learning plan/contract 
• Other 

 



CCoouurrssee  RReevviissiioonn  EExxeerrcciissee  
 

Choosing a traditional (i.e. non academic civic engagement) course you actually teach, 
then modify that course so that it includes an academic civic engagement dimension.  In 
redesigning the course, explicitly identify the following: 
 
1. Your overall goals for the course: 
 
 
 
 
 
 
 
2. What ideally you would like the course’s academic civic engagement component 
 to contribute to achieving those goals – i.e., specific learning outcomes (concepts, 
 skills, etc.): 
 
 
 
 
 
 
 
3. Kinds of projects or placements that would be appropriate to achieving #2: 
 
 
 
 
 
 
 
4. The most suitable course format (i.e., mandatory, optional; long-term, short-term)  
 for the service component—and why? 
 
 
 
 
 
 
 
 
 
 
 



5. Adjustments you might want/need to make to the course’s traditional reading 
 list/list of requirements to accommodate and integrate the service component: 
 
 
 
 
 
 
 
 
6. Your primary strategy to help students reflect on the multiple dimensions of their 
 service experience and relate that experiences to the rest of the course (e.g., 
 journals, discussion groups, presentations): 
 
 
 
 
 
 
 
 
 
7. Your primary strategy to evaluate students’ academic civic engagement based 
 learning (e.g., journals, final products/presentations, work logs): 
 
 
 
 
 
 
 
 
8. How you imagine your community partner can best contribute to your students’ 
 learning: 

 

 

 

 

 

 



Transportation 

-Please contact the ACT Center for information on obtaining a small grant for transportation fees. 

Within Northfield 

Walking 
 -Use your feet.  It’s great exercise. 

Bikes 
 -Your own 
 -ACT Bikes can be reserved at the front desk of Campus Activities, Sayles-Hill 150.  This is also   
 where you check them out and get the lock keys. 

Cars 
 -Your own –nothing more is needed 
 -Your friend’s care –You will need to fill out and return a waiver to your professor 

Northfield Transit 
 -Carleton and St. Olaf, with the approval of the Northfield City Council, have arranged for 
Northfield Transit to provide students with daytime transportation services between the colleges and to 
other locations within the city limits of the City of Northfield during the academic year.  Students may ride 
free with a current student ID.  Students must call at least 2 hours in advance for reservations.  Call 507-
645-7250. 

Beyond Northfield 

Cars 
 -Your own—nothing more is needed 
 -Your friend’s car—your will need to fill out and return a waiver to your professor. 
 -The college has a limited number of cars and mini-vans available for use on authorized trips.   
 These vehicles may be driven only by college-approved drivers.  College vehicles are not to be  
 used for personal reasons.  Students groups must obtain authorization prior to reserving 
 vehicles.  Authorization forms are available in Campus Activities.  Call 507-646-4443. 

 

 

 

 

 

 

 

 



Transportation Waiver 

Academic Civic Engagement Transportation Waiver 
 
(This form should be used if a student is using another student’s car to transport 
themselves to and/or from a community site.  Please return to your professor once 
completed.) 
 
 
I hereby authorize ___________________________________________ to use my car  
    (please print student’s name) 
 
for transportations to and/or from his/her community site for the Carleton College  
 
_____________________________________ academic civic engagement course during  
  (please print class title and professor) 
 
Fall / Winter / Spring Term, 20_____.    
 (circle one) 
 
 
My vehicle description is: 
  
 Year:_____________  Make:______________ Model:____________ 
 
By signing below: 

• I acknowledge that this is my personal decision, made of my own free will and 
without coercion,  

• I acknowledge that by granting use of this vehicle to the above-named student, my 
personal insurance is liable for damages of any kind that may arise during its use, 
and 

• I acknowledge that Carleton College is not liable in this matter. 
 
 
 

__________________________________________ 
     Owner’s Printed Name 

 
__________________________________________ 

     Owner’s Signature 
 

__________________________________________ 
     Date 

 



Carleton/Community Partner Formal Agreement 

COMMUNITY PARTNER AGREEMENT AND PROJECT DESCRIPTION 
 

This agreement is entered into by and between the Carleton College (hereinafter CARLETON), and 
_________________________ (hereinafter COMMUNITY PARTNER) for the purpose of creating 
community based academic civic engagement experiences for CARLETON students. 
 
CARLETON and the COMMUNITY PARTNER agree to conduct a project activity according to the 
objectives, rules, and responsibilities described in this Agreement. 
 
Terms of this Agreement: 
This agreement becomes effective upon the last date accompanying the signature below and remains in 
effect until either:  1)  the assigned project is completed, or 2)  it is terminated by mutual consent of the 
parties, or 3)  it is terminated by one party upon 30 days prior written notice to the other party. 
 
Designated Representatives: 
CARLETON and the COMMUNITY PARTNER agree to assign the following individuals to be 
responsible for the conduct of the project: 
 
CARLETON Faculty Representative:  COMMUNITY PARTNER Representative: 
 
_______________________________  ____________________________________ 
Name      Name 
 
_______________________________  ____________________________________ 
Title      Title 
 
_______________________________  ____________________________________ 
Address      Address 
 
_______________________________  ____________________________________ 
City  State Zip   City  State Zip 
 
_______________________________  ____________________________________ 
Phone      Phone 
 
Academic Civic Engagement Project Description: 
This project, described in the attached Course Proposal Information, is: 
 
Name of Project:________________________________________________________________________ 
 
Term(s)/Dates:__________________________________________________________________________ 
 
The following individual is responsible for the direction and supervision of CARLETON students while at 
the COMMUNITY PARTNER site: 
 
_____________________________________________ (NAME) 
 
 
 
 
 
 
 



 
 
 
CARLETON’S faculty representative agrees to: 
• Provide students an orientation to the project and articulate course learning goals; 
•   Provide on-going administrative support as needed by the student(s); 
•   Assess student(s)’ attainment of learning objectives and evaluate the project; 
•   Provide students with any written information supplied by COMMUNITY PARTNER 
 regarding applicable administrative and operating policies, procedures, rules, and 
 regulations while at COMMUNITY PARTNER’s site; and 
•   Upon request, submit to the COMMUNITY PARTNER a listing of students participating in 
 this project experience. 
 
The COMMUNITY PARTNER agrees to: 
• Orient students and CARLETON representatives to the COMMUNITY PARTNER and 
 project, and provide information regarding COMMUNITY PARTNER’s administrative and 
 operating policies, procedures, rules, and regulations; 
• Specify the duties and responsibilities students are expected to perform; 
• Provide students with on-going supervision and support appropriate to the project and the 
 student(s)’ needs; 
• Offer feedback to faculty and students regarding the students’ performance and 
 effectiveness in meeting the needs of the COMMUNITY PARTNER; 
• Ensure that the work is conducted in accordance with required safety precautions and 
 procedures; and 
• Make appropriate written arrangements with students and CARLETON, signed by the 
 parties involved, for use of work products resulting from the project, with regard to 
 acknowledgement of authorship, rights to ownership and use and sharing of proceeds, in 
 particular if the work results in patentable or similar products. 
 
CARLETON and the COMMUNITY PARTNER mutually agree: 
• The project is designed to provide CARLETON students with work-based learning 
 experiences planned and administered by qualified individuals to achieve educational goals.  
 The students are not intended to replace or substitute for employees of the COMMUNITY 
 PARTNER. 
• The consideration for this Agreement is that the COMMUNITY PARTNER agrees to 
 provide the project experience to CARLETON student(s) at no charge to CARLETON and 
 CARLETON agrees to administer the experience and support the achievement of its 
 educational goals.  Any additional special arrangements in which CARLETON agrees to 
 provide any supplies, equipment, etc., as part of the project shall be documented in writing 
 prior to the beginning of any project and made a part of this Agreement. 
• No party shall engage in discrimination in the treatment of any participating student in 
 connection with the project.  (Discrimination means any act that either in form or operation, 
 and whether intended or unintended, unreasonably differentiates based on age, handicap, 
 national origin, race, marital status, religion, sex or sexual orientation.  COMMUINTY 
 PARTNER may request CARLETON to withdraw from the project any student who, in the 
 COMMUNITY PARTNER’s judgement, is not performing satisfactorily, or who refuses to 
 follow COMMUNITY PARTNER’s administrative and operating policies, procedures, rules, 
 and regulations.  Such requests must be made in writing to the CARLETON faculty 
 representative and must include a statement of reason, which shall not be based on 
 prohibited discriminatory treatment. 
• Each student purchases a liability insurance coverage policy at time of registration.  The 
 students involved in this experience are not employees, agents or representatives of 
 CARLETON.  
• Any compensation arrangements made between the COMMUNITY PARTNER and the 
 student(s) are outside of this Agreement.  Except for any special arrangements specifically 
 documented as referenced above, the student is responsible for her/his own transportation, 



 parking, and any expenses associated with this experience.  It if the COMMUNITY 
 PARTNER’s responsibility to determining what provisions or actions, if any, may be 
 necessary or desirable to fulfill any liability and workers’ compensation obligations created 
 by participation in this Agreement. 
 
The Parties further agree: 
 
Independent Contractor.  The services to be rendered under this Agreement are those of an 
independent contractor.  This Agreement is not intended to create the relationship of agent, servant, 
employee, partnership, joint venture, or association, but is rather an Agreement between 
independent parties.  The COMMUNITY PARTNER is not to be considered an agent or employee of 
CARLETON for any purpose, and is solely and entirely responsible for its own acts and the acts of 
its agents, employees and representatives in the performance of this Agreement. 
 
Governing Law.  This Agreement shall be governed and constructed in accordance with the laws of 
the State of Minnesota without regard to principles of conflicts of law.  Any claim, action, or suite 
between CARLETON and the COMMUNITY PARTNER that arises out of or relates to 
performance of this Agreement shall be brought and conducted solely and exclusively within the 
Circuit Court for Rice County, for the State of Minnesota. 
 
Indemnification.  The COMMUNITY PARTNER shall save, defend, indemnify, and hold harmless 
CARLETON and its officers, agents, employees and members from all claims, suits, and actions of 
whatsoever nature resulting from or arising out of the activities of the COMMUNITY PARTNER or 
its employees acting under this Agreement. 
 
Merger.  This Agreement contains a full and complete expression of the rights and obligations of the 
parties and shall supersede all other agreements, written or oral, heretofore made by the parties.  
This Agreement may be modified only in writing, signed by the parties. 
 
Authority.  The representatives of the parties by signature below represent and warrant they have 
the authority to enter into this Agreement and to bind their respective parties and acknowledge they 
have read and understood the Agreement. 
 
COMMUNITY PARTNER Organization:   On Behalf of Carleton College: 
 
___________________________________   ___________________________________ 
Signature (Agency Representative)   Signature (Faculty Member) 
 
___________________________________   ___________________________________ 
Name and Title      Name and Title 
 
___________________________________   ___________________________________ 
Date       Date 
 
___________________________________   ___________________________________ 
Address       Address 
 
___________________________________   ___________________________________ 
City  State Zip    City  State Zip   
 
 
 

 

 



Carleton/Community Partner Memorandum of Understanding 

We are looking forward to a partnership with your school.  This agreement between [name of organization] 
and Carleton College specifies the expectations of the partnership.  The partnership is in effect from [date] 
to [date]. 
 
Partnership Goals 
[Name of organization] and Carleton College agree to work together to: 
 
• 
 
• 
 
• 
 
Roles and Responsibilities 
[Name of organization] agrees to: 
 
• 
 
• 
 
Carleton College agrees to: 
 
• 
 
• 
 
Finances and Liability 
[Name of organization] agrees to: 
 
• 
 
• 
 
Carleton College agrees to: 
 
• 
 
• 
 
Evaluation 
We agree to use these criteria to identify whether the partnership is achieving its goals: 
 
• 
 
• 
 
[Name of organization] will: 
 
• 
 
• 
 
 



 
Carleton College will: 
 
• 
 
• 
 
Communication 
We commit to open and regular communications: 
 
• (who—name or job title—in each organization will be primarily responsible for the ongoing 
communication?) 
 
•  (How, and how often, will the communication take place?) 
 
 
 
 
__________________________________  _Carleton College__________________ 
Organization Name    School 
 
 
__________________________________  __________________________________ 
Signature      Signature 
 
 
__________________________________  __________________________________ 
Title      Title 
 
 
__________________________________  ___________________________________ 
Date      Date 

 

 

 


